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i P e ¢ Describes the special education program and/or services
e - required by a student, based on a thorough assessment of the
ward 3 e B student’s strengths and needs—that is, the strengths and needs
1 o ! that affect the student's ability to learn and to demonstrate
= = - learning;
it ¢ Records the particular accommodations needed to help the
— ot Farly Ward 7 - L S maes student achieve his or her learning expectations, given the
SRS [ e st umss student’s identified learning and strengths and needs;
T Lo S e ¢ Identifies, if required, learning expectations that are modified
R S et s from the expectations for the age-appropriate grade level in a 1:53:;232‘; é?é)/ 9a85’
por’riculgr subje_c’r or course, as outlined in the Ministry of 1 nded by Ontario
Education’s curriculum policy documents; Regulation 137/01,
Special Education Superinten- " . . . . ) requires the principal,
Superintendent Family of Schools dent, and . IdeTnhﬂes <Jl’r$rr1do.’r|vfeh eg)efc’r'ohons,' if Irequwed, in program areas ;r;;};;nlfgnstc:;czﬁiiaz;i?if:ler
Principal of Special Education not represented in the Ontario curriculum; Hio proqrarm, to cnanre
Marsha McNair ¢ Records of the specific knowledge and skills to be assessed and  that the plan is completed
Ward 1 evaluated for the purpose of reporting student achievement of ;‘;f;fgﬁé’ “’,fv;:ei‘:“&:ga
(marsha,mcnair@ucdsb.on.ca) modified and/or alternative expectations; pupil is 16 years of age or
i - , older, the pupil.
Marsha McNair et % ¢ s an accountability tool for the student, the student’s parents, pip
(marsha,mcnair@ucdsb.on.ca) and everyone who has responsibilities under the plan for helping
Marsha MoNair the student meet the stated goals and learning expectations as
Ward 3 the student progresses through the Ontario curriculum.
(marsha,mcnair@ucdsb.on.ca)
Jennifer Perry, : : :
Bill Loshaw o 4 ry Inside this guide
. ari Superintendent of Special Education .
(billloshaw@ucdsb.on.ca) Why is an IEP necessary? Overview of the Process
Bill Loshaw Ward 6 Ministry Regulation 181/98 requires that an IEP be developed for f§, .
(bill.loshaw@ucdsb.on.ca) And every student identified as exceptional by an Identification,
n Placement and Review Committee (IPRC). : ;
Bill Loshaw ( ) To be included in IEP
. Ward 5 In addition, an IEP may be developed for a student who has not
(bill.loshaw@ucdsb.on.ca) . . . . . Consultation/
been formally identified as exceptional but who requires a special Collaboration
Susan Rutters NP Julie Symonds education program and/or services. In these cases, an IEP is required
ar ’ .
when: Contact Information

(susan.rutters@ucdsb.on.ca) Principal of Special Education

Susan Rutters ¢ The school principal determines that a student’s achievement will
Ward 7 be assessed on the basis of modified expectations; and/or

(susan.rutters@ucdsb.on.ca)

Susan Rutters Ward's ¢ The s’rudenT’r regularly requires accommodations for instructional or ‘1 f’ UPPER
ari assessment purposes.

(susan.rutters@ucdsb.on.ca) CANADA
! Accommodations are supports or services that are not provided to the general DISTRICT SCHIOOL B OARD
student population but that are required by individual students with special needs
to help them achieve learning expectations and demonstrate learning.

If you wish to receive this parents’ guide in Braille, large print, or audio-cassette format, please
contact the board at the address or telephone number shown on the last page of this guide.
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Page 2 R 7 ifa? Page 3
Overview of the IEP Process : We prepare all students for a successful life
L] L] L]
1. Gather Information Information to be included in an IEP
> » Review the student’s records (including IPRC’s .
statement of dedision andlor previous EPS] 0 The sfrengﬂl'ws ond. needs that relate to 0 Annual p.rogrom goals and Ieorn!ng
»Consult with parents, the student, school staff and other the student’s learning. If the student has expectations for each reporting
5. Review and Update the IEP professif)nals _ _ been formally !denf|f|ed as exceptional, perlod in eq;h subject or course in
_ _ o >Gather information through observation of the student the IEP should include the strengths and which modified expectations are
>Upiate thi.leam'".g;x”emt'°"s at the beginning of POGHEUEKTURhES Esessments, fLnecessdry needs identified in the statement of required and/or in each alternative
S eporE pere o PEarisBiitatE andreend iaHTELEn decision received from the IPRC. program area.
eview the IEP regularly and record revisions
»>Store the IEP in the documentation file of the Ontario [J Relevant assessment data that support 0 The assessment methods that will be
stusient Recard (OSE) the identification of an exceptionality or used to assess the student's
#Planfor the transidlon from elementary to secondary 4 the reasons that give rise to the need for hievement or the modified or
school, or for a transfer to another school 5 . g achie e € o ,e o € ° Remember
- o 1Bay DIVECHEN spec_:|ol education  programs  and alternative expectations. An IEP i ;
services. PR . : n IS NOLT...
» Establish a collaborative approach —The IEP team Lo . A 'cleor indication of the V\{Oy n
S - [0 Any specialized health support services which student progress will be O A descripti ¢
> Begin work on the IEP (e.g., record the reason for the needed to enable the student to attend reported to parents (i.e., on the esc}f.lptlol?o ”_
IEP, record personal information, list relevant school. Provincial Reporf Card and/or in an f:lféﬁ tlontghte s;uv(;/ém [§
assessment data) . . . . i >
4. Implement the IEP »Indicate the student’s areas of strength and areas of [0 A list of all subjects/courses in which the ol;r?rrr\]ohve rfepglrlfz)orjd Th§ dates on O Alist of all th
: need on the IEP (as identified in the IPRC's statement student requires modified expectations which reports will be 1ssued. ist of all the
»Share the completed IEP with the student, parents, . . . teaching strategies used
school staff, and other professionals (providing a copy of decision, where applicable) and/or accommodations, and all [0 Documentation of consultations with in regular classroom
;: pa;‘]enltEsPand to the stut(:lelnt, if16 or olc:]er) ) alternative programs. parents and the student (if the instruction;
ut the into practice (classroom teachers an . . i i
| 0 A list of the accommodations the student is 16 or older) during the
support personnel) . R development of the IEP and [J A document that
» Continuously assess the student’s progress student requires to help him or her learn . ds all 1 H
. . . ) subsequent reviews, and a record of records all learning
» Adjust the IEP as necessary (recording any changes in and demonstrate learning. . . . expectations, includin
: . : the review and updating of learning p > &
goals, expectations, accommodations, teaching 3. Develop the IEP as it Relates to the Student’s O The student's current level of tati b hool staff those that are not
strategies, and so on) Special Education Program and Services . . . . expectations by school staft. modified from the
> Evaluate the student’s learning and report to parents . _ achievement in each moqlfled subject [ A transition plan (if required regular grade level
»Determine, plan and record for every subject/course, or course and/or alternative program . ! ! curriculum
program options that best suit the student’s needs (i.e. areas cccordmg to Regulo‘rlon 181/98 &
does student require accommodations only or ’ PPM1 40) .
accommodations and modifications) and decide if
alternative programs are needed . .
The circular patterns shown in this diagram >Rebci,rf geCiSionzaﬁ?l.’;.ﬂogfram Z?(elmptions' course Consultation A Collaborative Approach—
substitutions, and eligibili or a diplomaor a : : ’
indicates that the IEP process involves S giofity P Consultation with the student’s parent(s) and the The IEP Team
ongoing review, evaluation, and adjustment » Determine teaching strategies and assessment student, S.ChOOI Staff.’ suppor.t personn.el’ .and Th IEP d t b d 1 d
. o ) ) representatives of outside agencies or services is a e needs o € evelopée
on a term-by-term basis. The arrows methods (for modified and alternative expectations) N ) . llab ivelvy. both by th ho k h
el il > Incorporate applied behaviour analysis (ABA) methods valuable source of information, and should be a continuous  collaboratively, both by those who know the
- er_1 Ir_jg PR S revu_—:‘w ans Hpeake” pax into the IEPs of students with autism spectrum disorder process t]-'u“'-"'lg]-'lo‘-lt the development and implementation of a St,udent be,St and by those who will be workmg
(#5) indicate that the review phase can (ASD), where appropriate student’s IEP. directly with the student.
involve references back to earlier phases. :2:‘; ]:Zrizzi :]th?or:err;terjjlﬂlrggnh:xemzr:ﬁr:sou:cc):isndaI ® Parents can initiate input in a variety of ways—in writing, by The membership of an IEP team can and
assessments, and IEP development pphase (gi;cplu ding telephone conversation or in a face-to-face meeting. Wherever ?ho}llfi vary according to the negds of the
details of pa;ent Istaderbepnsuléations) possible, communication should be either face-to-face or by 2- 1nd1v1d1ua1 tsltludetntc-l Mter?;)erst n;lay :flclude, ftor
: example, the student, the student’s parents,
»Develop a transition plan, if required way conversation. P , p.
- D . . . . . o the student’s teachers, the guidance
® Parents gan provide an invaluable pfarspectlve on their f:h11'd s counsellor, the principal, appropriate special
personality, c'levelopment, and learning. Op?n communication education staff and support personnel, and
and cooperathn petween hon"te and gchool will also ensure that staff from community agencies, as
the two have similar expectations with respect to the student’s appropriate.
. special education program and services. . o
gaREE Parent Notes and School Contact Information p. ) prog . Regardless of who is coordinating the IEP
—— ® Principals are legally required to ensure that all students who process, decisions related to the program
; are 16 years of age or older are consulted in the development planning sections of an Individual Education
— of the IEP. Any student for whom an IEP is being developed Plan need to be made by the individual who

should be consulted where appropriate. teaches the student and prepares the

® Previous teachers can provide information about a student’s student’s report card—usually the classroom

areas of strength and need and about programs, services, teacher.
resources, and strategies that have worked well in the past. All participants are expected to cooperate in
the IEP process.



